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v Distinguished School /Board. Members,.Ladies and Gentlemen, . .
. - ‘ ’ . - * e . . R "
S . ¥
. Your invitation torme to participate in your national convept1on i
( ‘ \ R '
was an honor, and I am extremely pleased to be here. : : ..
. . N \o.
; . Let me begin with a statement about which I feel very deeply. ’

This wi]] be my,22nd. year ae an egucator. I began as a.eiementarf'school

. custoa1an and then as a secondary school teacher. During those 22 years I \

‘have-had the opportunity to see educat1on at all ‘levels, to ta]? to students,

A to teachers, to administrators, to board members, %o parents “and cntﬁzens. -
’ ‘ A .

M " * . L

£ ‘ -
. ! “gf - I am convinced that there is no more demanding, challenging and,
. ) p) - T I . . . .
at, all wnm_a, o rudl anyg iy »u:m onuu i vl bieiny o local school board . .
N ' "L 3 4 9 Y

- ' . . * .

. ¥ v .
. +” mel her;'partwcyjarly during times of stress and change. ; .

1
. ] " * . . v i 'Y
LR ; ra, ,

C- /; Co On behalf of the fu]]-tlpe educators of the country, I wouid Tike - ar

{

..

- .l to take* th1s onportun1ty to pub11ca1]v commend‘you and to thank you for
‘accept1ng and in most instances, seek1ng this respons1b111ty and, in my

. '{5 opinion, doing an exce]]ent job,”

-

) ~
I -

>

N x - v,

4" " He are here téﬁay attending this conference because of our

.~ personal interest in the educat1onaT process and upon 1ts 1mpact on our
# -, &

*
} children and youth., Today, mgre than ever before, our uor]d as e know it

A is be1ng changed. The greater the accelerat1on of change in the wo;]d the
‘ l l ‘ 5

more urgent it becomes for us to develop eff1c1ency and effectaVeness in the
_ *

way our voung people 1earn. This is true because egucat1on is a bridge . ;

2 < . : ' ' . :
. , .
. . .
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between man and his work' between the present and the past and the' future;

- “ 4\,{‘
between rea1121ng a fu]] product1v£ and worthwh11e life or mere ex1stence
'n . " . - Rl ¥

s PP s o

: ] o .
% T'would Tike to do three thingg this afternoon: : ‘.
“.fﬁ, L3 .. v Y ¢ Lt

: P | C ’ . “ ' ’ '

n'First, 1 want to talk about the roie of-gchooling
. in the 20th Century societa] setting. ! .

[ s " -
x Al ., . - -
Y . .
t ‘<:. *‘

?295econd I want to tabﬁ aboyt the chang1ng responsibilities | »

’

- _and cont1nued Funct1ons of schools, ard
. ¢ . E,\ ¢ 7
»’ N ¢ . v . - T

. Third, 1 want to sqggest what 1ocal school board , ‘ ,

members’ need’ to know, to ask,” and. be able” . e

M

* tO answer to SUFV1V€ current crises and ' . ¢

mo— i+
. .

.
\

|
v 1 7ol .. \
du, : chang1ng demands
1 . .

' We who %re part of the largest adult force&jn'the nation are now, 1
“in this last quarter of the 20th Century, educating the fifty—oneymi]]ion
‘ children and youth of America and we'have dene an exceedingly good %ob,'and
need not become defensive before our. cr1t1cs, taxpayers or anyone else. I R
. am disturbed by the tendency of Pate of many educators who exh1b1t defens1ve
bebav1or because of demands “for student assessment, accountab11)ty, program ’

budgeting evaluation, etc., demands:whjch often are instigated by school

#bers with a business orientation.

—

’
. % .

Rather than our be1ng threatened and defens 1ve, we must turn these
new cha]]enges to. our advantage I weléome an obts1de eva]uat1on of my ~ LN
performance As a school board member thzs is one of the f1rst political

rea]ifies,you have had to accept,
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2

Or let me put it another way. If I.am responsibie in my werk,‘ ‘_,3

. . A h x
then I"ought te also be accountable for my work. As school boarrd memfBers .

- . 4

1

you are accountable to your conwun1ty and even more, to your clients, your

.

children and vouth. I be11eve‘1n accountability. Let me eXplain why.

-

During the past two years I have had the privilege of being a

zerber of four national comissions: Aﬁgointed'by‘President Nixon to)thc\

[

Commission on the Financing of,Posésecondary Education, the' National Urban

.

League Board of;Inustees, the National Conﬁﬁssion %or the Reform of Secondary :

1 . v

Educat1on, and aopo1ntment by President Ford to the Nat1ona1 Connnss1on on

Manpover Po]1cy. In attend1ng the meet1ngs of these fqur Comm1ss1ons, it hag -

.

been necessary to trave] a]T over the country. It has‘been nw exper1ence that

there are those who be11eve "that one-who advocat/s/accountab111ty systems in

"
o

edurat1on jg.onmmana oy "””'*b’nﬁ ST Jhan 2 human1st....that in efrect

the two cGncepts.1n the mirds of too many are«mutua11y exclusive.

" Of cours@, I.emphatically d1sagree.

.

LY - N < “
*e Io . s SN T A

. .
el T

The mlsswon of the schoo]s for«the 197Q S and 1980 s should be
2 v
what 1t a‘uays has been namélw to develdy in ch1%dren and youth the ability .

. to become free men and women able to make respons1b1e cho1ces in a society of

.

‘¢ 3 .
uncoerced opinion,.a free society where you have the rﬂght to be unpopu1ah. I

.. . “
~ w '

y . s .

-t . .
-
. ]

‘ \A yery great manv}JP those we serve, the ¢hildren, youth and adu]ts i

1

-

who attend our qu11c and orlvate $nst1tut1ens, have become more cr1t1ca1‘

¢ .

- ™

more skept1ca1 .more uncerta1n as &o the ultimate yalue and importance of the,
. , " . ‘7 . .
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. 3 trad1t1ona1 schoo]1hg processgw1th wh1ch they have S0 1Qng come in contact.
: ) Th1s has cpme about ¢T1nc1pally becauae of three phenomenon S LA
N -* L 84 . v) 4

@

(1) The varlance between’eﬂucat1pn and schco]1ng, ,
(2) Our sh1ft1ng.expeotat1ons for schools -and,

* (3) The fact'‘that we are attempt1ng to educate '
) all the c1t|zenry , Tt T

e~ . y /. ..
o - To %%ft this cha]lenge, it seems to me. that we {h education have to

beeome more-accountable. Ye have to first of all te11 the peop?e there are ' .

Fi3

e
some things we cannot do. b have to mean what e say 1n education and, even
; more 1mportant1y, w€ have to demonstrategthat what ve sa)%and do is indeed

¢ ' mak1ng a d1fference in measurab]e and obJect1ve terns £0r those in the qi

>

. greatest need. I 5 ) j - : - _

-~

IN OTHER WORDS, hE MUST DESCRIBE WHAT. SCHOOLS ARE EXPECTED
‘ . t . s L ’ .
770 ACCOMPLISH: AND WE MUST SHOW PUBLICLY NHETHER THESE .-

N
* .

oo v EXPECTATIONS ARE BEING ACCOHPLISHED REGARDLESS OF RACE

A . o,

o GEOGRAPHY OR SOCIQ;ECONOMIC STATUS.

:3‘ This step alone, in my opinion, carr1es enormous 1mp11cat1ons for
School Board*Members in this 4th and Final quarter of the 20th Centurx. Th1s(

' e}epﬂis being .taken in ouhjstate amidst great cohtroversy; but its impact is

already being felt. : " ' .

Because of the dramatic implications this approach can have for

.. . .
. education, it’is necessary, 3t seems to me, to place in proper perspective

what is happening in education today.
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~
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I believe that we are <n thé early. stages of a major reyolution T

I ~

'publicy educatjon, principally becausé of the shift from normative éxpectatiqps
"to criterion’expectations, and a Shift from opportunity to equé]it§. For too

long a t1me has the educa§1ona] progress of too many children and youth been

'determ1ned by the "bell shapo curve ang by textbook expectaiions."”

Th1s

chanqe in d1rect1on:to criterion expectat1ons,

‘5E11eve, is respons1ve to

on]y the” th1rd ma jor deve]opment in this country s 20C.years of pub11e N

<

educat1on. ,
. Cse

- “

P

L
-

~

In my opinion, the first major American educational innovation was

.
vo Al 4, )

< . ‘ . .
“the commitment about 200 years ago to make schools a.major social institu{jon,

thus relieving for the first time the family from assumirg that major’

-

. ~responsibi]ity for the acculturation process.. This. commitment lead to what

. many»of“us still “"revere" the little red school house, and a1l that came along

with it, including local boards of education. ;

The second major ecucational innovation, in my opinidn; occhrggd

4\

just aboqt 100 years .ago, when‘in 1874, the State Supreme Court jhimichigén‘

ruled the right of a local 'school board to levy taxes to support aﬁhjéh»scﬁoo]
brogram. This decision lead to free public high schools acrosgpthe‘coﬁntry
and the conceptgsof tgxtbobks (common) across the land, tests (standaédizgd)

and teachers (professionalized), with the uBtimate being a normative screen?nd

process among students, with an overemphasis on college preparatory. .o,
. . u

M

Within the last half of this Century, I believe the third major

inrovation occurred. Again, it was the Courts which trigge;ed the change. -

a

LY

*
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. .Let me share with yeu when I be]feVéch#s-subtlefshift started
N ot T e

to take place. . . . .
» ¥ * ! - ' . - n
) a} ~> .

< ' . "
- o~ § . -0,

. In, 1954, the U. S. Supreme Court decision regard1ng schoo»
> . f
desegregat1on was "the inexorable force that has ]ed to th1s third dramat1c

shift in the educat1ona1 po]1c1es and pract1ces in th1s country, and not

for the reason that most of you might assume. "o

-
L

.
- .

>
te

-

Most peop1e assume as I ta1k with them, that the 1954 dec1s10n ca]]ed

'1nd1v1dua1 student expectat1ons

'than to group and/or c]ass needs.

~ testing which was in vogye for S0 1ong in this. country.

!-

for mass’ve desegregat1on

PR

and if the 1974 Detro1t-dec1sion ho]ds_there will be less )4

4

A A

The 1954 dec1s1on vias h1stor1e, however, not'bn]y because 1t

~

.

s1gna1ed a move toward desegregation, but because 1t says in effect and

+ . ~°

\cont1nues to say as a result of the 1974 dec1s1on, that there must be’ a,

!
movenent auay from normative d1str1but1on curves and movement touard

Educat1on Act of 1965 was 1in d1rect response to this emphas1s, although

N

orobably littie understood because it was eleven years 1n the mak1ng

o > l‘
’ " b ? .

This 1nteroretat1on which I place on the two “recent Supreme

Court decisions has tremendous 1mpchat1ons for pub11r educat1on In

effect, it mandates that we add7ess our attent1on to 1nd1v1dua1 “needs ra
It S1ona1s the beg1nn1ng of an emphas
on cr1ter1on referenced testing in conJunctlon with normat1ve referenced

1

It natural]y

follows that the implications for curriculum are also 'great because:

‘“'V“‘ 8

the, future.

You and quould both’ have ‘to agree that the resu]ts

‘.
»

3

i’

s
"~

T1t1e I of the E]ementary and’ Secoﬁdary

-~

ther ’

1S

";.v

‘of the past twenty one years show that there has not been mass1ve desegregat1on,

(”

.

-~




¢ . P3

{1) It separates expectat1ons from textbooks,

v .- \ ;
€ - - (2 It requires, meas rab]e epformance obj ect1ves, -

@ q urable pepformaace obj .

C ) (3) 1t places emohas1s upon student needs app11ed
' ’ \‘ b4 A -
. -aga¥nst specifiq.criter1a,,and - . ‘

DA ~ o - (8). Above.all-else it encourages a meeting of.the . T .,

. \ : : ges @ : A

needs of the lower one-fifth.

. . - ‘ ~ -
a ' . . - . e .
LI . ’ ) - . . R
- il N *
.

“T don't be11eve its an acc1dont of t1me that there 1s»a resurgence

of those who have handlcapped ch11dren want1ng equal educational serv1ces, or
¢ .
for that matter the push among women to e11n1nate sexism in the schoo]s

.

d -
[ . - \- b *

*

- “ el

. of the 20t cutury means that whatever we- do in provnd1ng equa11ty/of

educat1ona1 opportunity must further the human1st1c ideals of Tiberating

Al

the human sp1r1t, of rbleasing human potent1a1, and of ce]ebrat1ng 1nd1v1dua1

* human dignity: - T ‘

. _ With this, I emphatically agree. L ow

..,~ « . ) .

,/@owever, for me, the concepts’of human1sm and my desire for
educational 1mprovement are not muiually exc]usuve but qu1te compatible. .

~

FoF‘if a humanist is onefwho asserts the dignity and worth of a humane person

‘a d

and that pérson's capacity. for self-realization through the use of reason, '
’ x i . \ .
,then I suggest that most advocates of accountability-based.instructional

» - )
systems of which I profess o be ‘one are indeed human1sts For basic to.

~

'The mssion of education ih th1s fuller -sense in this last qdarter,

» as T ) [ 2.
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¥

the present accountab131ty movement., as I v1ew i, is.a new positive

. -

phv1os0phy

»

L}

-

<

. .
¢ ! ’
.

o --- A ‘philosophy which assumes-nearly %yer§'
stugent_can‘sucéeed in the school, and

challenges school boards to see that it
.happens. . : -

5 \

2 A oh11030phv wh1ch shifts effecc1veness L

- from inputs to rltputs, and-talls upon

) . ’

schqol boards to ask the r1ght/gyest1ons.:

& . L N [ b o
A philosophy which holds everyone involved

” accountable for the prqduct as'well ds the

»

grocess, beg1nn1ng w1tl the po]1cymak1ng

schoo] (ljoards and 1nc1;1d1ng administrators, , .
’ -~ '

teachers Darents, and students.

-

9 _‘ - N Lo
* The, role of the schoo] in this last quarter of the 20th Century <% -
is to provide its students w1th tra1n1ng, educat1ve, ceTebrate and even
L)

remorsefu] exper1ences in order that 'they may enjoy and appreg1ate a fuller

LN

- .
. -

adult ﬂ]fe. b

'
»
7 ’
.
- 1

S THE'EIRQT MOST IMPORTANT ASSIGNMENT OF ANY SCHOOL BOARD

MUST THEREFORE BE TO REQUIRE SCHOOL .
&

MEHBER IN- MY OPINION
PERSOHNEL 7O MOVE UP TO THIS NEY CHALLENCE BEFORE THE ZTST

CENTURY, THEREBY SETTING IN ADVA”’E OF INSTRUGTION SOME
ACCEPTABLE GOALS ATD REASONﬂBLE OBJECTIVES TO BE AFCOHPLISHED

L. SIS YUy VT oo




Turn1ng to my second point in regard to chang1ng responsibilities

and continued funct1on& 6//schools, let me categor1ca[,say that for too Tong’ .
a tine, we as educators andwschool board members have been ta1k1ng too much . £?
_among ourselves. S : ;

.
-
v

v et

We discuss, concur; criticize, and argue the educationg¥ issues,
problems and goals on one-wave- length, while the commun1ty, legislators,
political groups and congressmen havé been ta]k1ng about the same 1ssues, h
prob]ems and goa]s, but on a different viave length. p I is now t1me that

weswho are responsible for what happens in *he schoo]s "re-tune," "re- d1a]"
p p .

and "re- rocus"'our transmitters in order to better communicate w1th those who

’
s N L.

really influence what we do. v : . ) .

- ‘ \ ' ?

i N
i <

L \ -
-

A . - ” ' .

Ye have. t6 do fhis, not again because we've done a»ﬁad job in the

past, but beoeuse we?have to do a better job now and, in the futuré, because
\ . 3y, i “ .
of changing responsibilities which our predecessors did not have to face.

- © button. ) ;/, .
. R En?o]]nent are s!1dd1ng . . .

R Negot1at1ons are/gett1ng out of hand.

] , . .
~-~ Teacher co][eges are over- produc1ng (/ ' ‘ 7

P B . . . | . 3 t

-—- Taxpayeré aTef%queam1shv



Students are'demanding.

--- ‘Business and indusiry are quest10n1ng our

: products,

I
a.year Tmportance.
i

and Lhe

« =

’

-
~-= Economic crisis 15 challeng1ng our nine-month~

——

-
e S

¥

<

.

At the same time, however, the functions assigned to schools

P

continue

to be the f1ve basnc functions which have existed for 200 years. The& are:-

, - “‘, . N . » ..

v : =~ cnstody "

\ ' - socialization c ‘} ‘ L -

- --4‘Ase1ection L \ R\' -
- -inst}ugtion, and /Z ‘
. . v

-=-=-  piacement , T

[ - «
-

£
* - What has changed drastically, however, is how we performvthese

w

five basic functions.
| .

schodls cannot bé run noW like they were run even ten years ago, let alone

In a political sense we've .gut te realize that

25 years ago when television was a luxury, MeDona1d Hamburgers ‘a dream, -/ |
Hbliday Inn's a hope, and super highways only on the drawing boards. ' '
N \ . . N * ':\\ ’ . ,
\ . .

)

- , ‘ E
~ Nithin the context of this second point, it is ‘clear to me that : |
the task of a local board member is d1ancu1t at best, and 1mp0551b1e if he o
or she is “not qu1ck of foot,” and iise in the ways of po11t1cs. I think

there are some political truths which from district to district are coming

home to roost on_school board after 5chool board. Let me share these with

* x N - »

. ¢ RN .
you in terms of the five functions we nmust perform: . ;

."-‘.]g - 12'. ; i




!
C3..R good sthoal board doesn!t allow the zfaff to

- 9 “A good school board doésn t confuse "career education,”

1. {A ’good school_board doesn' ‘t\éﬂ]ow its h1f‘h schoolen

students to be' "controlied 311 day" in a. custod1a1

.
R )
.

way wh11e offerﬁng only & ¢ WHoge orep Jrogram,

. 2. .A good schoo] board doesn confuse "bussnng,

L

soc1a11zat1on funct1on, wuth improving ftudent basic

b ski]] performance And Tearning.

.

19

se]ect and.screen students based upon textbook -

-

)

and co]]ege theor1es, w1tLout demand1nq that
& L
< ang se]ect1on process geJerate performance 1n

) guanoat1ve and qua11taL1Le terms.

A
-

4. A good sch00] board doejL't allow its teaching

Y staff to rebort'on‘inst uctional, process successes

without hav1ng a" mechan1sm for r“-easumng student

N

3 Iearn1ng ach1evemento P
e
\l

a process, with o]aclgg;on increasing numbér of wouth .

L

with emgloyable skills in attractive adult wodes.

vl ‘_ hd - . = «
/ . . . . g
THEREFORE, THE SECOND MOST IMPORTANT ASSIGHMFNT ANY SCHOOL
BOK&D MEMBER HAS, IN MY OPINION,,IS TO UhDeVSTAND AND'BE

::,ABLE TO HOLD THE SCHOOL P’DSONNEL ACCOUNTABLE FOR EXECUTING THE

FIVE BASIC FUNCTIONS OF EE‘EMFNT/\RY /WD SECONDARY  SCHOOLS
LONSISTENT WITH cvsncu/wom socroccouomcm AND TECHNOLOGICAL
conDITIONS.

- s ? . ' /{I ‘ ',;‘ -
s £f N : - \. . . E
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We, in Michigan, have considered the imp1ications of these first

two: isgues, namc]y, the role of the schoo] in the last quarter of the 20th

v -

. Century and the chanq1nq respons1b1]1t1es of its funct1ons and have tried to -

do something aQout it. We believe that our educational accountab111ty model
. ,' " can be and has been a powe;ﬁui force in Fésponding to theAChallengés which //
« R - )

s lie ahead. I believe jts a powerful tool for local boards of edu%atipn ' /

throughout the Tépd if properly understood.

H1ch1gan Educational Accountab111tv Model 1s merely a guide to

s +

oard member in getting an answer-to the all 1muortaﬂt question:

>

How to qo about ach1ev1nq a qua11ty edJcat1on in a measurab]e uay for most

[N

th% school

'ch11dren, youth or adults.

T ¥

"It can*answer this question and does when used p?dbgr]y by teachers,

4 - . ]

. administrators, and school boards. It serves as a useful frame of rgference,'
* 7 as a logical sixiétep prpéess for dealing with the basic issue of better’

providing for the education of all children and youth.  ~ e
? ) . ‘ PREPR ‘\.
The process is a logical, sequential, and a basic procedure for those

-

. . L . % LA
of us who are the professionals and for those like yourselves who are,ﬁhe
-)\

policymakers_to document the fact that educational improvement is taking place .
b d .

in our school systems. ' * .

f
- . / ° e
- ;,z///'l. It begins with the identification of locally
determinied and adopted common goals for education.

i
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. e
2. It requires the development of locally identified

student expectations.

3. It necessitates the assessmenf’of student needs
before instruction .takes place. ‘
S ' . Q
4. 1t’is based upon an .analysis of delivery systems in terms

of‘ﬂhéi‘teachers and principals, along with others, do

“

~and don't do. ’ A *

It calls for the evaluation of program effectiveness

(lﬂ
(2]

3

at the classroom, building, and system 1eveié;

6. It concludes with reconmendations for impFoving 3
" . classroom, building, and system-wide services to -
™
- children and youth. ( o .

Essentially, the Accountability Modé] i§/é_means whereby school

~", ~ e N
bodrds, teachers, administrators, students and parents can predetermine what

they want to do at any educational level in any subject field and program,

and how they hope to get there.
< \ '.'

In my Qpinion, it also addresses one of the fundamental weaknesses

in ;ub1ic education. My observation of public education is that-by and
large, because of utilization of textbooks that are pub]ished‘for national
distribution,: the delivery system...or in laymen's terms... "classroom .
qdnstruction” is very similar throughout the land, and what is "different"

are the expectations of students.

’

I

“* This conqébt is supported by the variations in éxpectationg

_throughout the country. For example, the expectations for children in |

-

- 8

|
| S




l; suburban Miami or suburban Michigan are much higher than the expectations

‘+ for children in inner city Miami or Detroit. However, the schools in those*

o

1. four areas and in aTmost all districts tend to operate very much alike. Nhat

N,

. the de11very systems are much d1fferent v This must be if ‘one rea11zes

how much fam11y movement takes place across the country

I believe we can overcome this weakness by separating out the

v differing Tife experiences which schools are expetted to provide.

-,
e

e : I agnee with Leon Lessinger&yno:notes tha; there are three levels
\efqexperiences acqujned during one's schoo]ing:‘ the training experience,
the educative experience, and the ce{ebrative experience. I would add the
remoresefu1>experience, which schoe]s avoid teaching.

)

Practically speaking, on]& the training experience can be

predetermined and statistically measured. . ‘

-

1 ment1oned a moment ago the sameness of "c]assroom 1nstruct1on

because of nat1ona11y deveJoned standard1zed test -and utilization of
"nationally produced textbooks Let me carry that po1nt a bit further...It

seems to me that for too 1ong a t1me our textbook publishers, whe?ﬁer
H

intentionally or otherwise, have been determining curr1cu1um content
curriculum change, andcurriculum renewal. And for too 1ong a t1me local
' f

-school board hembers have been responding to the need for monetgfy inputs

]

with 1ittle or no tangible evidence as to educational outputs./
. * ‘ /

is needed, in my op1n|on, are schoo]s uhere expectations are more s1m110r but

-




than it-has performed during the first 200 years of our h1story.

_of the people want are the tangiblg things inalife.

N The board's agenda is fi]]ed,witg input questions and issuég such
. &

as building plans, tcacher contracts., textbook approvals, hi]]égé campaigns, -~ .

award nights, attendance boundary changes, bus rdu%es, and basketbal?
’ - . ) L X

schedules.

N

There is nothing wrong with such an"agendag and 1ndeed 1t is .y

basically now-controvers1ig but I believe people view educat1on, in temms

4

of schooi1ng, as not being any 1onger a tangible conmnd1ty in ]1fe, but
rather a process to go through, in order to better reach and to otta1n bhe

tangible qood th1nqs in lnfe If 1 am right, then educat1on, or the Job

of the schools in the fature must be pergslzsg and oerformedbmuch a1fferent§;

-

I firmly believe, for right or wrong, that what ‘the majori%y .

*

The want good:food,.
good g]othiné; good shelter, good employment, good health, and enouglt good

leisure time.

"If local school boards wish to hold on to thé concept of "local

control of schools,” the formula I have outlined will be of paramount

”

importance.

-

Unfortunately, school board members have been lulled into believing

that controlling the inputs‘in the last quarter of the 20th Century will

maintain local. control of schools. This beliéf is based upon the same

prihcip]es which brought the "Tittle red school house" into being over 200

years ago, and seems to disregard the thousands of socictal changes which

'

have taken place within the past 25 vears.

% -




. With declining.enrollments, inflationary costs, reluctant x
4 R t - ’ )
taxpayers, sonhisticated teacher bargaining teams and already 80 percent

of school costs tied- up in sa1aries, common sense suggests it is time to

make changes If Yyou don t believe it is t1me for a re- ~focus, ask your

-

1oca1 schoo] super1ntendent when you return home to answer the 1nput

kd

questions and then suggest that the fb]]ow1ng quest10ns be put on the :

4]

_ next agenda and decide for yourself.

A 3

e » »
» . .

k) -
These ‘are questions that go to-the crux of the educational

di]emmav Are_ve makjng'a meaéurahle di fference in the educational

N . . .
.preparatxgn of our, children and youth and are we using our tax funds wisely,
‘efficiently. and effectjve}y?- v . " . ) .

i

. . »

K come If I vere a school board memger, my first
_question wou]d not be whether my superintendent
and his staff had advanced degrcgs,§but ""How many

¢ . preschoolegrs havé acquired reasonable readiness
r ) r
skills prior to entering kindergarten?"
?
5 S R B

--- If I were a school bbaird member, my second question

viould not be how many new bu{fdings are planned for
1980 but “What percent of the pr1mary school

éh]ldren enten\later e]ementary w1th basic sk111

h

atta1nment?"

L
)
[ v

-

--- If T were a school board member, my third question

would not be- a concern as‘to whether, to .spend funﬁs

oo R AT
N 18 o J
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‘ L
for closed-circuit te]evtsjon or more auydio-visual
. equipment, but ﬂﬁgw maqy of our_elementary chiidren
enter junior high* or middle sehoels with, adequate *
. - tra1nnng exper1ences in the cogn1t1ve psycho-motor

-

and affective dona1ns7" SN s

LY

- If1 we}e a schoq] baard member my .ourth QUest1qn ~
‘
would not be. unether we.had a 6-3- 3 or a 6-2- 4
qrgan1zat1on, but "What -percent of the ninth - N

graders have acquired.the mi nimum genéra] education _\\\ .

- \\ a necessary to se]eqt from a variety of career educat1un

1Y
Ny

) options at the sew;or high level?” Pl

-=~  If I were a schoo] board member, nw fifth question
. would not be, "Hou many of our high school graduates
i I

go on to college?" but ."Whether 90~percent of our

'J' .

high school students were equipped with training,

-

' educative, and ceiebrative experiences to function
) 'sufficiently well in‘an adult society, that has

. s}
Tovered its entry requirements\by four years?" ! \\ v

These are what I would term ?gut" quektions. Questions"ta}which you
chool .board members have to have answers if education 1s going to compqre 1n
the market p]ace with hea]th, welfare, defense, and private ente?pr1se in the

LA

years ahead.

1




.« . . .
<" in concluding, it seems to me that although there have been

AN

many sionificant changes in American life since the "littie red. school

.

house,“ 'nd even though’thqt form of schooling has now all but dlsappeared
the “concept of. Tocal control. of education is stlll of 1mportance and shou]d
continue to be a vital cornerstone of public educétion, if on]y we have .

a

the feresight to make the changes necessary to allow school boards to .

function in the m«rketp]ace of the 21st Century and not the 19th. o
) [ i “
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